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This document is under consultation with Secon@&iaff and could be subject to amendments.

At the British School of Amsterdam, we aim to create a stimulating and caring
environment which enables all individualsto realise their potential and by doing
so, develop skills and confidence for a fulfilling and responsible lifein a
changing society.

The curriculum at all Key Stages is based on thicoNal Curriculum of England and Wales. It has been
adapted to draw on the geographical location amtesb of Amsterdam and The Netherlands as a resourc
to enrich students’ learning and to take into aotdlie diversity of BSA students, their varied bgrdunds
and future destinations. External examinationgtaedramework for assessment and accreditatiore Th
curriculum undergoes regular and systemaicew to ensure quality and relevance and respond to
change.

Areas of experience
The curriculum at the BSA Secondary School aimzrtwide all students with experience in the followi
areas:

. Creative and expressive

. Human, social and environmental

. Spiritual and moral

. Communication (including ICT and an additionaldaage to English and one’s own)
. Mathematical

. Scientific

. Technological

. Physical and recreational

Principles

The delivery and content of the curriculum is bagedhe following principles:
. Progression and continuity

The principles of progression and continuity ar@ntained throughout the key stages by taking
into account the transitions from key stage 2 ugtoto the world of work or further education.
In addition the curriculum through the principleprogression enables students to systematically
expand their knowledge, understanding, skills\eeddes by building on earlier learning.

. Breadth and balance
The principles of breadth and balance are apptiedl tkey stages, ensuring that students are given
the opportunity to experience a wide selectionutjescts. The timetable ensures that there is a
balance across all areas of experience. This baligrplanned and prescribed for each individual
at each key stage. This means that not all stadeifitnecessarily follow an identical curriculum.
Soat key stage 4 and 5 students will choose different combinations ofrsasg but still continue
to have experience in all areas.

. Relevance
The principle of relevance within the curriculuninéormed by the multicultural and diverse
nature of the student community within an interoraail setting. Through all key stages the
curriculum is designed to meet the needs of a dimanmd multifarious community with a range
of abilities. The curriculum will celebrate the licultural nature of the school and be
differentiated to meet the needs of individual students.



These principles underpin thetotal curriculum experience.

Through the curriculum studentswill have opportunitiesto acquire;

D Knowledge and under standing
As informed by the National Curriculum and set imuthe school’s programmes of study,
knowledge and understanding can be defined asctiig@sition and application of a range of
information both theoretical and practical. Sudewledge and understanding allows
assumptions, inferences and insights to be madwmorinotes the development of abstract thought.

2 Skills
The curriculum will give students the opportunitydevelop the skills needed to be a life longer
learner. These include the following skills:

. Communication

. Evaluation

. Practical

. Problem-solving

. Social

. Study

©) Values

The curriculum will promote certainvalues, for pxze:

. Self esteem

. Life long learning

. Understanding of their place in the community &aalings of responsibility to that
community

. Celebration of human achievement

. Appreciation and respect for the opinion of others

. A responsibility to society and its future

The curriculum also encourages students to devbkipown personal value system.

Studentsand the Whole Curriculum

Context

The “whole curriculum” is one where the total neeflall students are taken into account. The staited of
the BSA make clear our belief that educating auslesits means preparing them in every possible ardifd
beyond the time they actually spend at school. Mifakhat students learn about life is achievedhicoenters
with staff and other students. This occurs in tabkdd lessons no less than in performances, camipstiaer
activities.

In all aspects of school life, teachers guide, stpgnd challenge students in their developmeatrimaturity.
The development of students’ skills in and knowkedgthe timetabled subjects is to be treated itisane
separate from or in competition with the developneéheir social and personal skills, their coafide and
their self-esteem. All are recognised as compléangiparts of an overall developmental procesgihiich
parents are acknowledged to be positive and gutitteers.

Equality of opportunity is an essential part ogtpolicy. All students will be treated as beingqtial worth,
with equal claims on the time and attention of heas.

Guidelines

All teachers are contributors to the pastoral chstudents. The form tutor has a special role esntinuing
point of personal contact for each student andaaretl for support and guidance on all issues affipct
students’ progress and achievement.

Cohesion in the whole curriculum is achieved thioug



» the incorporation of cross-curricular themes, idatg lifeskills;

» the explicit linkage wherever possible of non-tiei#ed and extra-curricular activities, such as
trips and enrichment, to the timetabled curriculum;

» curriculum planning involving the Head of Schootldbeputy Head of School in partnership with
those with curriculum planning responsibilities;

e acommon structure wherever possible for assesgngrding and reporting achievement.

Job descriptions will be consistent with all thearequirements.

Student Entitlement to Cour ses and Assessments

Context

Every student should follow the timetabled curtirnlspecified for the year group concerned. Whetiermp
exist, all courses are open equally to all studeuntsject to specified choice restrictions andetmurce limits.
While some students will need learning suppofiéftare to benefit fully from the learning expedes
provided, only in exceptional circumstances wily atudent be withdrawn permanently or even for a
considerable period of time from any part of tinegtiable. This will never be for reasons wholly aamed
with the student’s behaviour.

Only in exceptional circumstances will any studemtlirected away from a particular examination seun
grounds of ability. Every student following an exaation.course'is entitled to be entered for tee@nation.

Guidelines

The “exceptional circumstances” above might incltieefollowing.

€) Students joining late in year 9 with no backgra in the foreign languages on offer may be
withdrawn from languages until the start of yeardfien they may be guided into the study of a
language which starts from scratch in year 10.

(b) A student assessed by the Learning Support Bsabeing unable to benefit in any way from the
study of a particular subject, or group of subjectay be withdrawn. Alternative arrangements
will be made for the productive use of the time.

In all such exceptional cases, action will onlytéleen after consultation with the student, paresntigject
teachers and head of school. Under no circumstanagsubject teachers or faculty heads unilateraityove
students from their courses, or prevent them fi@nirjg such courses.

GCSE entry is regarded as the norm, and the vélale@CSE grades as indicating positive achieveamdh
be promoted. GCSE target grades will be pitchgadeide students with realistic challenges rathan
insurmountable hurdles. Subject teachers andtjeleebds may not, in student reports or elsewhedEate
either that a student will not be entered for G@8that grades G to D represent failure.



